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our concern with the problems in school practice, and our interest in imTWO CASE STUDIES
proving those practices through critical inquiry.
Two brief case studies illustrate a few of the ways in which student
A second precondition of Freier's educational programs is that the
teachers can relate social theory to personal experience, and emerge with a
learner have her own knowledge of the concrete context.

This would sugmore meaningful praxis in their art teaching.

gest that sufficient time be allowed for student practica; that students - be
Marie A. is a general classroom teacher seeking to deepen her background
given an opportunity to build up their own store of experiences; and that,
in art teaching.

A Native Canadian, she developed an interest in using the

as an additional emphasis in teacher education, more attention be directed
concept of mental imagery to look at the traditional story-telling of the
to the further education of practicing teachers.
Freier's ideas imply, thirdly, that there is no harm in the students
seeking out their professors' "maximally-systematized" knowing.

The sensi-

tive, dialogical teacher educator can be a great help in facilitating surveys of ideas and readings, and overcoming the tyranny of conventional ideology.

To do this in a dialogical manner is far different from simply impos-

ing a set of authoritative texts.

The learner moves from the concrete sit-

uation to the theoretical explanation, and then back to the concrete level
for practical experimentation, or (in Freire's terms) praxis.
Freire's ideas add texture and depth to our model of theory-practice
relations in teacher education.

Freire's work addresses the problem of

authenticity squarely, by indicating that it i3 essential that learners have
some first-hand knowledge of schools.

Similarly, he indicates that the

teacher will playa role in insuring the adequacy of the student's theoretical investigations.

But this role should not be confused with the trans-

ferring of concepts in a non-dialogical education.

In the dialogical model.

Lillooet people of British Columbia.
In our art education course, we discussed the concept of imagery with
reference both to mental imagery and media imagery.

~~rie

expressed her

concern that children in her town were uncritically absorbed in the adventures
of Spiderman, E.T., and Bugs Bunny, and had too little opportunity to develop
an involvement- with the equally fascinating myths of their awn culture.
}ffirie became interested in Richard DeMille's imagery exercises, (Put
Your Mother On the Ceiling, 1976) which are now quite popular as a method of
teaching drawing (McKim, 1972; Wilson and Wilson, 1982).

Following a seminar

on DeMille's work, Marie wrote in a paper:
Telling stories is just like "putting your mother on the ceiling."
Telling stories in a comfortable atmosphere is important ...

Open

the windows for fresh air and turn off the fluorescent lights.

I

told stories to kindergarten students during their rest period.
told them about "gwenis" in Anderson Lake.

I

Fifteen minutes of see-

the teacher's efforts are responsive to the student's experience; and thus

ing blue lake, green mountains, Indian children, wet rocky shore,

the teacher's role, far from being obviated, becomes more flexible and at-

white fluffy clouds, the big slimy, dark gwenis, the people, the'lillage, and the old man.

tentive.

All those subjects fall into place like a movie. -

By using concepts . of imagery, Marie productively inquired into her own
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practical experience, and then used that experience to elaborate further her
61

concepts of imagery in education.

In her further readings she surveyed the

images of heroes available to Native children, and evaluated the relative
educational merits of traditional story images versus contemporary tele-

recorders, using technology not to create what Giffhorn calls an
"aesthetic ghetto" but. as a means of deconstructing the theology

vision images.
A striking feature of Marie's experience is that she conducted her
observations retroactively; that is. she used her memory to look at practice,
and in fact revised her remembered teaching experiences on the basis of her
new conceptual awareness.

The success with which she did this indicated that

we need not be too rigid in prescribing a time-sequence for theory-practice
relations in teacher education.

A chance to make new observations will al-

ways be essential. of course; but reflection on previous experience. even in
our own childhood experiences, will also play its role. much as it does in
Freire's program.

I am interested in using photographs, video, film and tape

The key to the process is not the sequencing of abser-

of art. "I' art. pour l' art" (W. Benj amin).

This posi tion entails

moving away from the production of unique objects toward direct
involvement wit.h living communication

I think teaching should

more often focus on questions such as "what is framed?" and "what
significance or meaning does it imply?"

and not on the making

and production of aesthetic objects

Before looking at photo-

graphs by Dorothea Large. Ben Shahn and

\~alker

Evans, I would in-

vite students to look at their own mental pictures of "poverty" or
"love" and to write these on a blackboard

.. '.

Problem:

Given your

vatian and analysis, but the principle of dialogical interaction between au-

mental pictues of "love". does Diane Arbus' s phot.ograph of a New

thentic experience and relevant conceptual material.

Jersey housewife with her baby macaque monkey named Sam consti-

Judy H. is a painter/performance artist who is completing her secondary
teacher education program.

At the outset of her studies in art education.

tute a photograph of "lovell? Why or why not.? .••

This exercise

could also be supplemented by a search for photographs that express

Juciy shared my concern that there was a gap between the values of many setaol

the student's experiences, their understanding of "love." "pleasure",

art programs (reactionary. product-oriented) and the values of the contem-

"poverty". "dream", "religion", etc.

porary artists that she found compelling (socially engaged. inventive. process-

Not all students will have the background in art that Judy has, or the

oriented).

Course readings such as Benjamin. J. Berger, Sontag. Giffhorn.

background in cultural studies that Marie has. but each is likely to have some

and Chapman set the stage for an exploration of alternative practices for

specific kind of experience that can be fruitfully manifested in the praxis of

the secondary art curriculum.

teaching.

With the guidance of theoretical inquiry. the mediating actions of

Judy focuses on photography activities, and sought to infuse them with

the art educator. and the commitment of students to a critical search, it

an increased attention to the meaning of taking photographs and the meaning

seems reasonable to expect that the social values articulated by critical

of looking at photographs.

theory can be used to design activities for the art curriculum, and that the

She wrote:

practice of art

teachi~ g

can thereby be improved significantly.
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